Trinity St. Mary’s C. of E.
Primary School

Race Equality Policy

(updated summer 2006 with Peta Ullman staff workshop review Aut 2009)

Our mission statement for race equality

e As a school, we are committed to the promotion of equality of
opportunity for all, including people from different racial, ethnic,
cultural and religious backgrounds. We consider that all
manifestations of racism are wholly unacceptable and will act
positively to eliminate racial discrimination where it occurs. We
will take prompt, effective and systematic action to deal with all
racist incidents and to identify and address racial, ethnic, cultural
and religious inequalities.

e We are also committed to promoting good relations between
people of different racial, ethnic, cultural and religious groups.
We will enable every pupil to:

- participate in a curriculum that takes full account of the
richness and variety of the world’s racial, ethnic, cultural and
religious groups and develop understanding of some of the
main causes of global inequality, disadvantage and poverty;

- recognise and challenge racism, racial discrimination and
stereotyping;

- develop the knowledge and understanding, skills and
attitudes necessary for life in Britain’s multi-ethnic society and
as global citizens in an increasingly interdependent world.

e We believe that these commitments are as important in the
context of a school with limited ethnic diversity such as ours as
in schools with a more ethnically diverse population.
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Race Equality Policy

1. Our school

Trinity St. Mary’s Primary School is situated within the town centre of South Woodham
Ferrers with mainly owner occupied housing. The school has 210 pupils on roll, 1.5% of them
are of minority ethnic backgrounds. There is 1pupil who speaks English as an additional
language. The percentage of pupils eligible for free school meals is well below the national
average as is the percentage of pupils identified as having special educational needs.
Baseline assessment tests indicate that the profile of attainment on entry is above national
average.

2. Why we have to address race equality issues

Legal requirements

e The Race Relations Act 1976 prohibits schools from discriminating on grounds of race,
colour, nationality or ethnic or national origin. It identifies three types of discrimination:
direct discrimination, indirect discrimination and victimisation.

e The Race Relations (Amendment) Act 2000 places a general duty on schools to:

eliminate unlawful racial discrimination®;
promote equality of opportunity;
promote good relations between persons of different racial groups.

¢ In order to meet the general duty, the Race Relations (Amendment) Act 2000 places
additional specific duties on schools to:

prepare and maintain a Race Equality Policy explaining how the school will meet the
general duty (by 31 May 2002);

have arrangements in place for meeting their duties in respect of race equality (by 31
May 2002);

monitor and evaluate? the impact of all their policies (including the Race Equality
Policy) on pupils, staff and parents of different racial groups, including the impact on
attainment levels.

The National Curriculum

e The section on values, aims and purposes in the National Curriculum handbook attaches
great importance to the need for schools to address issues related to race equality:

education is ... a route to equality of opportunity for all.

education should reflect ... enduring values ... These include valuing ourselves, our
families and other relationships, the wider group to which we belong, the diversity in
our society.

we need to be prepared to engage as individuals, parents, workers and citizens with
economic, social and cultural change, including the continued globalisation of the
economy and society.

the school curriculum should contribute to the development of pupils’ sense of identity
through knowledge and understanding of the spiritual, moral, social and cultural
heritages of Britain’s diverse society and of the local, national, European,
Commonwealth and global dimensions of their lives.

the school curriculum should develop [pupils’] knowledge, understanding and
appreciation of their own and different beliefs and cultures, and how these influence
individuals and societies.

! Throughout this document, everything that appears in italics is a direct quotation.

2 The Race Relations (Amendment) Act 2000 uses the term ‘assess’ rather than ‘evaluate’. Following
guidance from Essex LEA, we take the word ‘assess’ to mean ‘evaluate’, which is the term used
throughout this document.



- [the school curriculum] should promote equal opportunities and enable pupils to
challenge discrimination and stereotyping.

e The National Curriculum stresses the importance of inclusion and the need to provide
effective learning opportunities for all pupils, including those from minority ethnic groups:
- when planning, teachers should set high expectations and provide opportunities for
all pupils to achieve, including ... pupils from all social and cultural backgrounds,
pupils from different ethnic groups including Travellers, refugees and asylum seekers,
and those from diverse linguistic backgrounds.

e The National Curriculum identifies ways in which all subjects are expected to promote
race equality. PSHE and citizenship have a particularly important contribution to make
(see Appendix A for extracts from the guidance/ requirements for PSHE and citizenship at
each key stage).

OFSTED

e The current OFSTED Framework (published in 1999) requires that inspectors consider

the extent to which:

- pupils ... having English as an additional language ... are making good progress
(p36);

- there are no significant differences in the standards achieved by pupils of different
gender or ethnic background (p36);

- pupils work in an atmosphere free from oppressive behaviour, such as bullying,
sexism and racism (p37);

- pupils respect other people’s differences, particularly their feelings, values and beliefs
(p37);

- the school is socially inclusive by ensuring equality of access and opportunity for all
pupils (p39);

- the school teaches pupils to appreciate their own cultural traditions and the diversity
and richness of other cultures (p39);

- the school has effective measures to eliminate all forms of oppressive behaviour
including all forms of harassment and bullying (p40);

- the school has explicit aims and values, including a commitment to equality of
opportunity for all, which is reflected in all its work (p42).

e The OFSTED Framework also requires inspectors to report on:

- standards of work seen, ... highlighting variations between different groups of pupils
(p36);

- the school’s results and other performance data at the end of each stage of
education, ... highlighting any variations of achievement by different groups of pupils
(p36);

- how well the school meets the needs of all its pupils, taking account of ... ethnicity ...
and those for whom English is an additional language (p38).

e OFSTED Update 38 (Spring 2002) provides the following directive:
- from 31 May 2002, inspectors must ... evaluate the quality and impact of the school’s
policy and practice in promoting race equality.

e Further OFSTED guidance to inspectors on the inspection of race equality in schools is to
be issued during the summer term 2002.

e The emphasis given to educational, social and racial inclusion will be strengthened in the
new OFSTED Framework, to be implemented from September 2003.



3. Why we want to address race equality issues

As a school with limited ethnic diversity, we respect and value the linguistic, cultural and
religious diversity which exists in the wider community. We are committed to challenging
attitudes that promote racial discrimination, ensuring respect for all and preparing all pupils for
life in a culturally diverse society.

Our commitment to race equality will be demonstrated through:

o fostering respect for all groups and individuals;

e promoting positive non-discriminatory behaviour;

e ensuring appropriate support for isolated individuals of different ethnic groups within the
school;

e ensuring high expectations of all;

e ensuring representation of a wide range of heritages within our curriculum and school
community;

e encouraging links with the wider community.

We recognise that it is the responsibility of every member of our school community to ensure
that this ethos is actively and consistently reflected in our practice. We will systematically
monitor, evaluate and constantly review the impact of our school policies and practice on the
life, attitudes and achievement of all groups and individuals amongst our pupils and staff.

Our commitment will demonstrated through:
¢ monitoring the impact of all our policies on different ethnic groups;

o fostering respect for all groups and individuals;

e promoting positive non-discriminatory behaviour;

e eradicating barriers in order to maximise participation and achievement of all;

e ensuring high expectations of all;

e drawing on the diverse experiences and skills of all pupils, staff and the wider community;
e ensuring representation of the wide range of heritages in our community across the

curriculum.

We recognise that it is the responsibility of every member of our school community to ensure
that this ethos is actively and consistently reflected in our practice. We will systematically
monitor, evaluate and regularly review the impact of our school policies on the life, attitudes
and achievements of all groups and individuals amongst our pupils and staff.

4. Our mission statement for race equality

Our mission statement for race equality, which appears on the front cover of this policy
statement, affirms our commitment to the general duty placed upon us by the Race Relations
(Amendment) Act 2000 and to Essex LEA’s policy statement on tackling racism and
promoting intercultural awareness (see Appendix B). The mission statement was agreed after
consultation with staff, governors, pupils and parents/carers. The statement is permanently
displayed in the school entrance foyer.

5. The school environment

The spirit of our mission statement for race equality is reflected throughout the school
premises, where we constantly seek to convey an impression of ‘the richness and variety of
the world’s racial, ethnic, cultural and religious groups’ without reinforcing stereotypes.

The extent to which the appearance of the school reflects the multi-ethnic world in which we
live is kept under constant review by the Race Equality Co-ordinator.



6. Use of language and terminology

All members of the school community are expected to exercise sensitivity towards members
of minority ethnic groups in their use of language. This may be perceived by some to be a
relatively minor and unimportant matter; but we believe that by attending to issues such as
language we create a consciousness and an awareness that extends to wider issues around
race equality. It is therefore incumbent on all members of the school community to be aware
of the terms they are using and to politely draw attention to insensitive and inappropriate use
of language and terminology by other members of the school community.

Examples of insensitive and inappropriate use of language and terminology may include
using the term ‘Christian name’ rather than ‘first name’ or ‘forename’; ‘coloured’ rather than
the generally preferred ‘Black’; and ‘half caste’ rather than ‘of dual/mixed heritage’. See
Appendix C for further examples.

7. How this policy relates to other school policies

We ensure that the commitments embodied in our mission statement for race equality apply
to the full range of our policies and practices.

One of the specific duties placed upon us by the Race Relations (Amendment) Act 2000, is to
monitor and evaluate the impact of all our policies (including the Race Equality Policy) on
pupils, staff and parents of different racial groups, including the impact on attainment levels.
Monitoring and evaluation are systematically undertaken at our school (see section 16. of this
policy (Monitoring) and section 17. (Evaluation)).

8. Roles and responsibilities

The governing body" is responsible for ensuring that:

e the school complies with legislation related to race equality, including the Race Relations
Act 1976 and the Race Relations (Amendment) Act 2000;

e the school’'s Race Equality Policy is maintained and regularly updated;

e that procedures and strategies related to the policy are implemented.

The named governor for race equality is responsible for maintaining:

e regular contact with the school Race Equality Co-ordinator;

e awareness of current responsibilities and requirements in relation to race equality issues
by attending appropriate professional development activities.

The Race Equality Co-ordinator is a senior member of staff responsible for the:

e provision of leadership and vision in respect of race equality;

e practical implementation of the Race Equality Policy;

e co-ordination of all activities related to race equality, including action planning, monitoring
and evaluation.

The headteacher is responsible for:

e supporting the Race Equality Co-ordinator in all aspects of the role;

e ensuring that all members of the school community and relevant private contractors are
aware of and comply with our Race Equality Policy;

e ensuring that all staff (including supply staff) understand their responsibilities and are
given appropriate training and support;

e taking appropriate action in response to racist incidents and cases of unlawful
discrimination.

! See section 15. of this policy for a more detailed explanation of the governing body’s role and
responsibilities.



All staff are expected to:

¢ understand and comply with the school’'s Race Equality Policy;

deal with racist incidents that may occur;

know how to identify and challenge racial and cultural bias and stereotyping;
support pupils in their class for whom English is an additional language;
incorporate principles of equality and diversity into all aspects of their work.

Pupils, parents/carers, supply staff, visitors and contractors are expected to:
e be aware of and comply with the school’s Race Equality Policy.

We take our Race Equality Policy extremely seriously and we will investigate and deal
promptly with any alleged breaches of policy by any member of the school community. If a
breach constitutes a racist incident, we will follow LEA guidance on dealing with and reporting
racist incidents (see procedures in LEA guidance document" and section 12. of this policy
(Dealing with and reporting racist incidents)).

9. Knowing our pupils and responding to their
individual needs

Our current school admissions form records data for each pupil on preferred name, names of
siblings, previous educational experience and further information including medical needs,
special needs and dietary requirements. We do not ask about a child's ethnicity when an
application for a school place is made. Consistent with guidance from the DfES, we consider
it is only appropriate to ask questions about ethnicity once a child is on roll.

Once the pupil is on roll, ethnicity data is collected in accordance with DfES guidance,
together with information on the pupil’s religion and language(s) used within the home. This
information is appended to the admissions form. We also collect comprehensive Pupil Level
Annual School Census (PLASC) data.

In order to make appropriate pastoral and academic provision, it is important for our school to
have as complete a picture as possible of each pupil’s cultural and linguistic heritage and
background. This is also important in terms of developing effective communication between
the school and home so as to maximise the participation of parents/carers in the education of
their children. We therefore keep profiles of all our pupils throughout their time at our school.
These are ‘living’ profiles. They are regularly updated to maintain accuracy and can be
accessed by pupils and parents/carers on request. See Appendix D for the profile form which
we use.

As has already been stated, not all the information given on the profile can be gathered when
a child first enters a school. Some types of information will be gathered over a period of time
through regular contact with the child and their parents/carers; other relatives and friends; and
possibly through the support of an interpreter/community development worker.

The information recorded on the pupil profile enables us to respond appropriately and
sensitively to pupils’ individual needs in areas such as:

diet;

religious observance;

dress;

medical treatment;

language;

teaching and learning.

! Current LEA guidance is contained in the purple ring binder entitled ‘Dealing With and Reporting
Racist Incidents’, Essex CC 2001).



It is important that all staff ensure they know the correct pronunciation of a child’s name from
the first day at TSM.

A reference copy of the ‘Concise Guide to Customs of Minority Ethnic Religions’* is kept in the
staff room where it can be accessed by all staff.

10. Knowing what our pupils are achieving and
setting appropriate targets

As part of an ongoing process, we collect individual and group data on attainment and
achievement by ethnicity. We analyse and evaluate this data to:

e measure our performance and effectiveness against local and national benchmarks;
e identify trends and patterns in progress and development;

¢ identify successful learning and effective teaching strategies;

¢ identify under-achievement and barriers to pupil attainment and progress;

e set appropriate individual and group targets and inform future planning.

11. Teaching and learning

In accordance with our teaching and learning policy, we ensure that:

e parents/carers are actively involved as partners in pupils’ learning;

e the classroom is an inclusive environment where contributions from all pupils are
encouraged and valued;

e teaching methods and styles take full account of pupils’ needs, background and
experiences;

e homework tasks are set appropriately taking into account pupils’ linguistic competence in
English and prior educational experience;

e access to optional subjects and out of school hours learning activities is fair and equitable
across all ethnic groups;

e teaching methods encourage positive attitudes to difference, cultural diversity and race
equality;

o diverse learning styles are taken into account;

e culturally appropriate tools/mechanisms are used at all stages of assessment;

¢ the skills to learn in a range of different styles and contexts are developed and
encouraged,;

e the diversity of cultures and backgrounds represented in the school is seen as a positive
resource for teaching and learning;

o staff receive training and guidance on strategies for helping bilingual and multilingual
pupils to improve their English;

e all pupils are fully aware that all staff have very high expectations of them and are
appropriately challenged to achieve higher standards;

e apositive ethos of mutual respect and trust is fostered amongst pupils and staff, in which
all members of the school community feel valued and safe;

e learning is a collaborative and co-operative enterprise.

12. The curriculum
The school mission statement for race equality

Our mission statement for race equality (see the front cover of this policy statement for the full
statement) states that we will enable every pupil to:

! Complimentary copies of the ‘Concise Guide to Customs of Minority Ethnic Religions” (ISBN 1-
85742-120-5, published by Ashgate Publishing Ltd, Aldershot) were distributed to all schools in Essex
during the summer term 2002.



e participate in a curriculum that takes full account of the richness and variety of the world’s
racial, ethnic, cultural and religious groups and develop understanding of some of the
main causes of global inequality, disadvantage and poverty;

e recognise and challenge racism, racial discrimination and stereotyping;

e develop the knowledge and understanding, skills and attitudes necessary for life in
Britain’s multi-ethnic society and as global citizens in an increasingly interdependent
world.

Two dimensions

In relation to race equality, the curriculum may be seen as having two dimensions:

e One that is concerned with the development of intercultural awareness. This entails
developing understanding and appreciation of different cultures and promoting positive
perceptions of cultural diversity.

e One that is concerned with education against racism. This entails raising awareness of
and teaching pupils how to combat racism in its various manifestations.

Section 3 of the purple ring binder entitled ‘Tackling Racism and Promoting Multicultural

Awareness’ (Essex CC 2001) provides a helpful summary of the distinctive features of each

of these dimensions (see Appendix E).

Addressing these two dimensions through the curriculum

e Subject policies where appropriate contain a statement on how it contributes to the
development of intercultural awareness and education against racism.

o For each key stage, we have identified and agreed appropriate knowledge and
understanding, skills and attitudes for the development of intercultural awareness and
education against racism. These were taken from the lists provided in section 5. of the
purple ring binder entitled ‘Tackling Racism and Promoting Multicultural Awareness’,
Essex CC 2001 (see Appendix F).

e Schemes of work identify opportunities for the development of appropriate knowledge and
understanding, skills and attitudes.

e Selected units of work in subject have been modified to ensure that some of the identified
learning objectives relate specifically to the development of anti-racist and intercultural
knowledge and understanding, skills and attitudes (section 6. of the purple ring binder
entitled ‘Tackling Racism and Promoting Multicultural Awareness’, Essex CC 2001,
provides examples of such units).

e As part of the process of monitoring and evaluation, every year selected units of work are
evaluated in order to establish how successful they have been in developing anti-racist
and intercultural knowledge and understanding, skills and attitudes.

Ensuring that curricular resources are appropriate

We ensure that teaching and learning resources:

o reflect a multi-cultural, multi-racial and multi-ethnic world,;

e present people of different cultures, races or ethnic groups as they themselves would
wish to be presented;

e show positive and realistic images of minority ethnic groups and their contribution to

British and global development;

show some of the harsh realities of life in economically developing countries;

depict characters with whom pupils from minority ethnic groups can identify;

have realistic illustrations, not caricatures;

contain a variety of languages and scripts;

provide factual information which is accurate and up-to-date.

We ensure that resources do not (unless they are being deliberately shared with pupils in

order to make them more aware of issues such as stereotyping, tokenism, bias and

prejudice):

e show evidence of stereotyping, tokenism and bias in their language or illustrations;

e convey prejudice by the use of words like primitive, backward and native;

e lead pupils to make negative judgements about other cultures, races and ethnic groups
against British or western European cultural norms.



As part of the process of monitoring and evaluation, our resources are kept under constant
review. The above criteria are used as a guide when purchasing new resources for every
area of the curriculum.

Displays

We ensure that our classroom and other displays

o reflect the cultural diversity of contemporary British society and the global dimension of
the curriculum;

o reflect the ethnic diversity within the school, the local community, the wider British
community, the European community and the global community;

e give an accurate image of variety among and within ethnic groups;

e avoid stereotyping and tokenism;

e convey the message that the school is an inclusive community welcoming people from alll
cultures and ethnic groups (‘Welcome’ posters in many different languages (designed by
the pupils) are placed at all entrances to the school);

e are kept under constant review, as part of the monitoring and evaluation process.

Assemblies and collective worship

We are a Church of England primary school and although some of our RE studies will have
an intercultural dimension, our assemblies are Christian in nature although some class
assemblies will have an intercultural dimension.

We keep a log of the content of our assemblies and collective worship. As part of the
monitoring and evaluation process, the log is regularly examined by the Race Equality Co-
ordinator to ensure that the intercultural dimension is accommodated, if appropriate.

Visits and visitors

We are currently linked with the Khamman childrens’ home in India. We have helped provide
a computer for the home and plan to exchange email, letters and parcels. We also plan to
raise funds and sponsor the education of a child at Khamman. We have received and
exchanged letters with the children.

13. Attendance, behaviour, discipline and exclusions

We recognise that attendance and exclusion rates for particular minority ethnic groups
nationally, can be unequal. We will treat all children equally and will ensure our reintegration
strategies are culturally inclusive and responsive to pupils’ racial, ethnic, cultural and religious
backgrounds.

The school recognises the right of pupils and staff to have leave of absence for
religious/cultural observance and action is taken to minimise any disruption to the education
of pupils who are absent for this reason.

14. Dealing with and reporting racist incident.

What do we understand by a racist incident

The Stephen Lawrence Inquiry report defines a racist incident as: Any incident which is
perceived to be racist by the victim or any other person.

An expression of racism in whatever form can be considered to be a racist incident.
Perpetrators of a racist incident could be any member of the school community. A racist
incident may not have a specific target or victim and may include the telling of a racist ‘joke’,
chanting, graffiti or wearing racist insignia. A racist incident can be distinguished from a
‘racial’ incident which involves conflict between individuals or groups perceived to be ‘racially’
different.

Examples of types of racist behaviour

e Physical harassment includes physical assault against a person or group because of
colour, race and/or ethnicity. This includes ‘minor/ intimidation’ which may be cumulative



in effect. Hiding a pupil’s bag, destroying a piece of work, nudging and pushing in a line
are all examples of this type of harassment.

Verbal harassment includes incitement of others to behave in a racist way, derogatory
name-calling, verbal abuse and threats, insults, racist ‘jokes’ and language directed
against individuals and /or groups of people. This also includes ridicule of a person’s
speech or background or culture. It may also include ‘off the cuff’ remarks about certain
racial groups during lessons.

Non-co-operation/disrespect includes a refusal to show respect to pupils, students or
teachers because of their race. Forms of disrespect may relate to cultural and religious
differences such as food, music and dress. Other examples include provocative
behaviour such as wearing racist badges or insignia. Some forms of disrespect can also
be inadvertent. For example, certain actions may result from a lack of knowledge or
awareness on the part of both teaching staff and pupils with regard to an individual pupil’s
cultural/religious practices which make the victim feel harassed or uncomfortable.

Other incidents may include racist graffiti, bringing racist material such as leaflets,
comics, magazines or computer software into school, attempting to recruit other pupils
and students to racist organisations and groups. This may extend to the distribution of
racist literature or posters within the school community.

Key actions following a racist incident
In response to any incident perceived as racist, we take the following key actions:

Take appropriate immediate action to deal with the incident.

Notify headteacher.

Record the incident on the appropriate form (currently Form A, Form B or C — see

Appendix G).

Investigate and take written statements as appropriate.

Provide support for the victim(s).

- Explain to the victim the actions taken in dealing with the offender and express our
attitude towards such behaviour allowing the pupils or adults the opportunity to
express their own concerns and feelings and provide further support and counselling
where necessary.

- In serious cases, the headteacher informs and talks with the parents/carers of victims
to explain the action taken and discuss the matter with them.

Counsel and discuss the incident with perpetrator(s).

- Explain to the perpetrator(s) why their behaviour is racist and why it is unacceptable.

- In serious cases and where the perpetrator repeatedly behaves in a racist manner,
the headteacher informs and meets with the parents/carers of perpetrators to explain
the action taken and discuss the matter with them.

Deal appropriately with perpetrators (see Appendix H).

Always advise the police:

- of racist incidents that are categorised as crimes, including serious and/or persistent
verbal bullying and harassment; physical bullying and assault; and incitement of
others to behave in a racist way;

- about serious and/or persistent incidents or perpetrators.

Take appropriate action in accordance with the school’s behaviour and discipline policy.

Address specific issues that have occurred through the curriculum.

Monitoring and reporting racist incidents

We monitor racist incidents closely, and respond appropriately through our curricular and
pastoral programmes to what the data tells us about the nature of the incidents that are taking
place in our school.

We adhere to current LEA guidance contained in the purple ring binder entitled ‘Dealing With
and Reporting Racist Incidents’, Essex CC 2001. Whenever a racist incident occurs, we
return the appropriate form(s) (Form A, B or C) to the LEA. At the end of every term we return
Form E to the LEA. Form E shows the pattern and frequency of racist incidents that have
occurred during the term (see Appendix G).



As part of the Annual Report to parents, governors inform parents/carers of the number and
nature of racist incidents in our school and the actions taken to deal with them.

15. Further information on the role and
responsibilities of the governing body

The governing body is responsible for ensuring it meets its general duty to:

¢ eliminate unlawful racial discrimination;

e promote equality of opportunity;

e promote good relations between people of different racial groups.

The governing body is responsible for ensuring that a written statement of the school's Race
Equality Policy is maintained; and that arrangements are in place for the monitoring and
evaluation of the impact of this and other school policies on pupils, staff and parents/carers,
including pupils, staff and parents/carers of different racial groups. The governing body
ensures that appropriate actions identified through the monitoring and evaluation process are
incorporated into the school development plan.

There is a designated governor for race equality who is the Headteacher.

16. Staff and governor development and support

We ensure that all staff have access to professional development opportunities. Awareness of
issues related to cultural diversity and staff effectiveness in dealing with issues of race
equality are directly addressed with individual members of staff through our performance
management process.

These issues are addressed with all members of staff and governors through:
staff induction;

o staff training sessions;

o staff meetings;

e governor training.

We recognise the potential isolation and vulnerability of members of staff from minority ethnic
groups and we provide appropriate support and networking opportunities.

17. Parents/carers and the wider community

We actively encourage all parents/carers to be involved as partners in their children’s learning
and to participate in the life of the school. We ensure that all parents/carers can access
parent consultation meetings. Parental involvement is monitored to ensure the participation of
all groups.

18. Recruitment, retention and employment

We recognises the value of diversity in the school staff and governing body and we therefore
ensure that our school’s recruitment policy reflects this. We do not discriminate against
minority ethnic groups and we take appropriate action to:

e seek staff and governors from a diversity of backgrounds;

e ensure that cultural bias is removed from the recruitment and selection process.



19. Monitoring

As required by the Race Relations (Amendment) Act 2000, as part of our regular review
process, we monitor the impact of all our policies, including our Race Equality Policy, on
pupils, staff and parents/carers. In particular, we monitor the impact of our policies on the
attainment levels of pupils from different ethnic groups. In order to do this, we:

e collect information about pupils’ performance and progress by ethnicity;

e use it to examine patterns and trends and to inform future planning.

20. Evaluation

As required by the Race Relations (Amendment) Act 2000, as part of our regular review
process, we evaluate the impact of our policies by analysing data to inform future planning,
training needs and actions, including possible revision of current policies and practice. We
evaluate the impact of all our policies, including our Race Equality Policy, on pupils, staff and
parents/carers.

21. How this policy was drawn up and agreed

This policy was written by the school Race Equality Co-ordinator after consultation with staff,
governors, pupils and parents/carers. It draws extensively on the Essex model Race Equality
Policy for schools. It was formally approved at a full meeting of the governing body at the
Spring 2003 meeting.

22. How this policy is communicated

Parents/carers and members of the local community are informed of the existence of the
policy through the school newsletter and the school prospectus. Copies of all our policies,
including the Race Equality Policy, are available on request from the school office.

Pupils are informed of the policy through:

e the curriculum;

assemblies;

circle time;

tutor periods;

class/school council meetings.

The school mission statement for race equality is permanently displayed in the entrance
foyer.

23. When this policy is to be reviewed

The school Race Equality Policy will be reviewed as part of our three yearly cycle.



Appendix A
Extracts from National Curriculum guidance/ requirements for
PSHE and citizenship

From non-statutory guidance for PSHE and citizenship at Key Stage 1

Pupils should be taught:

o torealise that people ... have needs, and that they have responsibilities to meet them (2e);

e to identify and respect the differences and similarities between people (4c);

e to consider social and moral dilemmas that they come across in everyday life [for example,
aggressive behaviour, questions of fairness, right and wrong, simple political issues ...] (5g).

From non-statutory guidance for PSHE and citizenship at Key Stage 2

Pupils should be taught:

e to realise the consequences of anti-social and aggressive behaviours, such as bullying and racism,
on individuals and communities (2c);

e to appreciate the range of national, regional, religious and ethnic identities in the United Kingdom
(2i);

e to think about the lives of people ... with different values and customs (4b);

e to realise the nature and consequences of racism, teasing, bullying and aggressive behaviours, and
how to respond to them and ask for help (4d);

e torecognise and challenge stereotypes (4e).

Appendix B
Essex LEA policy statement on tackling racism and promoting
multicultural awareness

e Essex as an LEA asserts its opposition to racism and its total commitment to equal opportunities
and to treating people fairly regardless of race, ethnicity and culture. The LEA considers that all
manifestations of racism are wholly unacceptable and will act positively to eradicate racism where it
occurs. The LEA will seek to identify the effects of racism and take effective and systematic action
to address racial, ethnic and cultural inequalities.

e Essex LEA recognises the implications and potential dangers associated with institutional racism,
as highlighted by the Stephen Lawrence Inquiry, and commits itself to identifying and eliminating all
manifestations of institutional racism.

e Consistent with the vision expressed in Every Learner: a Framework for the Curriculum in Essex,
the LEA is committed to ensuring that every learner participates in a curriculum that takes full
account of the richness and variety of the world’s cultures and racial groups, and which enables
every individual regardless of ethnic or cultural background to fulfil his or her potential to the highest
possible standard; so that all, for the benefit of all, are able to shape their destinies and create a
better and more harmonious world.

These aspirations will be achieved through:
e The application of the principle of equal opportunities in all that the LEA and maintained schools in
Essex undertake,

so that regardless of race, ethnicity and culture, people and children are treated equally on a
day-to-day basis, and in matters such as appointments, employment, funding, contracting, use
of language, the school curriculum and teaching and learning.

e The systematic and rigorous monitoring and recording of racist incidents; exclusions of ethnic

minority pupils; and ethnic minority achievement,

so that the LEA can use the information gathered to act more effectively and target more
appropriately in order to eliminate racist incidents, and exclusions and under-achievement of
ethnic minority pupils.

e  Multicultural and anti-racist education in schools,
so that all children and young people develop understanding of and respect for people of
diverse racial, ethnic and cultural backgrounds; are able to recognise and challenge
discrimination and stereotyping; and are appropriately prepared for life as citizens in a
multicultural society and for the opportunities and challenges presented by increasing
globalisation.

e Awareness raising through an extensive range of training programmes,
so that everyone working within the education service and in maintained schools in Essex is
made aware of the genuine commitment of the LEA to tackling racism and promoting



multicultural awareness, and of the implications of this for each person in terms of their

professional practice.

e Regular consultation with representative ethnic minority groups within the community,

so that members of ethnic minorities are actively involved in LEA initiatives concerned with
anti-racism and multicultural awareness, and the LEA takes account of their sensibilities and

views.

Appendix C

Appropriate terminology

The following guidance is taken from Appendix C of ‘Tackling Racism and Promoting Multicultural
Awareness', Essex CC 2001. The suggestions are not definitive, but are offered as general guidance.
Individual members of minority ethnic groups may not be comfortable with these suggestions. It is
important to be sensitive to this issue, and to try to use their own preferred terms.

Preferred terms

British plus origin: British African Caribbean, British
Asian, British African, British Chinese, etc

Black, people of color (used in USA)

dual heritage
mixed heritage

minority ethnic group
economically developing countries

Congolese, Kenyan, Zimbabwean, Nigerian,
Senegalese, Sudanese, etc

indigenous peoples

First Nation Americans
Native Americans

Inuit

Ba'aka

Gypsy (Traveller)
forename, first name

BCE (before the Christian or common era)
CE (during the Christian or common era)

Appendix D

Pupil profiles

Less preferred/unacceptable terms

immigrant, foreigner
Paki, nigger, Chink, etc

coloured, ethnic

half-caste
mixed race

ethnic minority group
third world countries, developing countries

African

natives

(Red) Indians

eskimos

pygmies

gyppo, didikoi, tinker
Christian name

BC (before Christ)

AD (Anno Domini — in the year of the Lord)

The following page shows the format of our ‘living’ profiles. The pupils identified on the grid (and the
details about them) are entirely fictitious; but they serve to illustrate the nature of the profiles that we

maintain.



Pupil profiles

Class Pupil’s name, M/F | Father's name, Mother's name, Country of origin | Languages Child's preferred | Other info: Translation/
preferred name languages known | languages known | & religion spoken (& language social factors, interpreting
& pronunciation & other info & other info written) within diet, dress, support,
the home medical availability out of
treatment, etc school, etc
Recep. Um Bennett F Harold Bennett Wanna Bennett Um was born in Mainly English. Thai 2 older brothers in No support needed
Thailand. Came to Mother tries to speak Thailand who are for father but mother
(Um rhymes with Step father to Um. Speaks Thai as 1% UK 1 month before in English most of She also speaks living with quite often
Kum as in ‘Kum Ba UK born. language. Reads & joining the reception | the time but will Kampuchean. Has grandparent in misunderstands key
Ya’) Speaks, reads and writes English butis | class. sometimes explain not yet developed Bangkok. information.
writes English. not fluent. Step father is things to Umin literacy skills in Is taking time to
Travelling salesman | Works at Tescos Christian. Mother is | Thai. Thai. settle at school.
- often away from part-time. Buddhist. Isolated at break
home. times.
4C Rifat Gjershai M Not known. Not known. Kosovan English as foster Albanian (spoken Came to UK Spring Interpreting support
Muslim carer is an English but limited literacy Term of Year 3. Had | needed for pupil.
(Gj sounds like a soft speaker. skills). not attended school Contacts through
4 as in ‘je’ in French) for 2 years in social services.
Kosovo. Withdrawn.
Poor attendance due
to bullying. Attends
counselling/ support
group once a
fortnight.
6A Rehana Begum | F Suhel Ali Shamima Begum Both parents come Mainly Sylheti. Sylheti, which is the | Rehana attended a Support needed.
from Sylhet in Occasionally only language used school in E London Mother will not
(The first syllable of Speaks Bengali & Speaks Sylheti. Bangladesh. Rehana | Bengali. in the home. until she was 9. Was | attend meetings
Begum (Be) is Sylheti. Reads & Speaks v little was born in London. | Rehana is learning used to bilingual alone.
pronounced Bay, the writes Bengali. English. Parents strict Arabic at weekends. | She has few support.
second (gum) rhymes Speaks some Came to UK 12 Muslims. Rehana opportunities touse | Has been on 2
with Kum as in ‘Kum English. years ago. complies with English outside extended visits to
Ba Ya’) Taxi driver. Islamic practice, eg school. Bangladesh.
daytime fasting Only eats halal food.
during Ramadan & Wears a hijab (head
non-participation in covering).
mixed bathing.
9B Michael M Dad unknown. Michelle Beckles Mike was born in English English In top sets for maths | No additional
Birmingham. & science. Member support needed.
Beckles Believed to have From Liverpool. He then moved to of the school council
come from Trinidad. | Speaks, reads and Camberwell. and a mentor for Yr

Prefers to be called
Mike.

writes English.
Works as a nurse.

He came to Essex
when he was 9.

No apparent
religious affiliation.

7 pupils.
Belongs to a local
drama group.




Appendix E

Some of the distinctive features associated with developing multicultural

awareness and education against racism

The following is taken from section 3. of ‘Tackling Racism and Promoting Multicultural Awareness', Essex CC 2001.

Developing multicultural awareness

Educating against racism

Celebrates the positive
Develops positive perceptions of cultural diversity.

Develops understanding and appreciation of the richness and
diversity of different cultures.

Develops understanding of ways in which the pupil’s own culture
has been influenced by interaction with other cultures (and vice
versa).

Develops understanding of ways in which the pupil’s own culture
has been enriched by the contributions of other cultures through the
arts and sciences (and vice versa).

Enables us to appreciate the extent to which we are all culturally
determined.

Develops understanding and appreciation of the lifestyles, customs,
traditions, beliefs, culture and values of different cultures.

Prepares pupils for life in the ‘global village’'.

Counters the negative

Develops awareness of and enables pupils to combat racism in its
various manifestations.

Develops awareness of and enables pupils to combat racist
language.

Develops awareness of and counters negative media images.
Develops awareness of and combats racial stereotyping.
Develops awareness of and combats racial prejudice.
Develops awareness of and counters racist myths.
Develops awareness of the consequences of racism.
Develops understanding that every person in the world belongs to
one closely related human race with the same basic needs and

rights.

Develops understanding of laws against racism and of the work of
bodies such as the Commission for Racial Equality.




Appendix F

Knowledge and understanding, skills and attitudes

The following is taken from section 5. of ‘Tackling Racism and Promoting Multicultural Awareness', Essex CC 2001.
Foundation Stage
Knowledge and understanding

1. To understand that there are similarities and differences in:
a) physical appearances;
b)  speech, languages, accents and dialects;
c) lifestyles, circumstances and homes;
d) faiths, cultures and traditions;
e) the way special events are celebrated.

2. To understand that certain words are racially/ethnically hurtful.
Skills
1. To recognise and discuss similarities and differences in:

a) physical appearances;

b)  speech, languages, accents and dialects;
c) lifestyles, circumstances and homes;

d) faiths, cultures and traditions;

e) the way special events are celebrated.

2. To respond positively and creatively to:
a)  multicultural literacy and art forms;
b)  new and different multicultural experiences.

3. To recognise, discuss and challenge appropriately:
a) racist remarks, comments or jokes;
b)  stereotyping and/or racist attitudes;
c) whatis fair and unfair.

Attitudes
1. To value and respect oneself as a unique individual.
2. To value and respect others as unique individuals.

3. To be willing to learn from each other and the wider community.



Key Stage 1

Pupils should build on the knowledge, understanding, skills and attitudes identified for the Foundation Stage by developing the
following:

Knowledge and understanding

Skills

agrwNPE

To understand ways in which all human beings are fundamentally the same: we are all members of a single human race with the
same basic needs.

To understand that there are similarities and differences between people in physical appearance, including skin colour and type
of hair.

To understand people speak in different languages, accents and dialects.

To understand people have different types of homes.

To understand that people's circumstances differ.

To understand certain words are racially/ethnically derogatory and offensive.

To understand that people’s names are important to them.

To understand that the United Kingdom is made up of many ethnic and cultural groups.

To identify some of the groups and communities to which they belong, and to identify some of the groups and communities to
which others belong.

To understand people do similar things but often in different ways.

To have some understanding of faiths and cultures other than their own.

To understand the food we eat, the clothes we wear and the products we use come from all over the world.

To recognise, discuss and appropriately challenge racist statements, comments or jokes.

To recognise when stereotyping occurs, and to discuss and challenge stereotyping.

To recognise when people can be offended or hurt by misrepresentation, stereotyping or racist attitudes.
To pronounce people’s names accurately.

To recognise what is fair and unfair.

Attitudes

agprwONE

To value and respect oneself for one’s uniqueness and special qualities.

To value and respect others for their uniqgueness and special qualities.

To respect other people’s feelings, their belongings and things that are important to them.

To value and respect differences in lifestyle practised by people from different communities and environments around the world.
To be willing to learn from people different from oneself.



Key Stage 2

Pupils should build on the knowledge, understanding, skills and attitudes identified for the Foundation Stage and Key Stage
1 by developing the following:

Knowledge and understanding
Years 3 and 4

1.  Tounderstand that everyone has the same basic human rights.

To understand that some people are discriminated against by others for a variety of reasons, including physical appearance and
the way that they dress; lifestyle and personal circumstances; religion and culture; mannerisms and accent.

To understand that some people suffer from oppression and persecution.

To understand that language is dynamic and developmental, and influenced by other cultures.

To understand why people have different types of homes, environment, culture, history and economic circumstances.

To understand why people’s circumstances differ and are subject to change.

To understand that people move from place to place for different reasons.

To understand that certain words are racially/ethnically derogatory and to appreciate why it is insensitive/offensive to use them.
. Tounderstand the origins of the names of people and places.

0. To understand what constitutes racist behaviour.

1. To understand that different cultures influence and take things from each other.

RBO®®No O AW

Years 5 and 6

1.  To have some understanding of the United Nations Convention on the Rights of the Child and its implications for themselves
and other children.
To have some understanding of the term ‘racism’.
To understand some of the causes of racism, prejudice and stereotyping.
To understand that some groups oppress others, often on grounds of race/ethnicity, and know of specific instances of
racial/ethnic oppression, both historical and contemporary.
5.  Tounderstand something of the historical and present-day persecution of certain groups in the United Kingdom and elsewhere
on racial/ethnic grounds.
To understand that attitudes may change over time as people gain greater awareness of other cultures.
To understand that continents such as Africa are made up of many different countries.
To understand that countries are made up of different ethnic and cultural groups.
. Tounderstand that some groups of people are struggling to retain their cultural identity, heritage and environment.
Il years
To understand how the local community and British society have acquired their present ethnic composition.
To have some understanding of the faiths, history, values and achievements of a number of groups and cultures, one’s own and
others.
3. Tounderstand the role of voluntary organisations, such as Save the Children, Comic Relief, Oxfam, Christian Aid, the Red
Cross and the Green Crescent.
4. Tounderstand the interdependence of nations.

pON
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Skills

Years 3 and 4

1.  To recognise, discuss and appropriately challenge racism, stereotyping and other forms of prejudice and discrimination.
2. To empathise with victims of racism, prejudice and discrimination.

3.  To be able to resist peer pressure to engage in racist behaviour.

4.  To make others aware of what one finds insensitive, hurtful or offensive ( “I don't like it when you call me ...").

Years 5 and 6

To recognise oversimplification and generalisation.

To recognise media stereotypes and be able to explain their negative repercussions.

To recognise inaccurate and misleading information, including racist myths.

To present rational arguments to refute prejudice or misinformation.

To be sensitive to how others (particularly those belonging to minority groups) wish to be described, showing awareness of
terms which may be insensitive or offensive, and using the preferred and more acceptable alternatives (see Appendix C).

agrwNPE

Attitudes

All years

To recognise that people hold a range of viewpoints and beliefs, and to respect their right to adhere to these.
To be sensitive to the effects of prejudice, discrimination and stereotyping.

To value the achievements and contributions of people from other cultures, both individually and collectively.
To value cultural diversity and to appreciate how it enriches society.

To display openness to things that are outside one’s own culture and experience.

To appreciate that different dialects and accents are culturally enriching.

. Toreact against racism.

Appendix G
Forms provided by Essex LEA for completion and return in the event of racist

incidents

These are amended versions of the originals contained in ‘Dealing With and Reporting Racist Incidents’, Essex CC 2001. The forms
have been revised in the light of new procedures. In view of data protection requirements, schools are now asked not to record the
names of victims, perpetrators and witnesses on copies returned to the LEA.

Noopwpe



Racist incident report form
1. School/Establishment

2. Person who reported incident
3. Date/time of report
4. Victim’s name
Pupil
Outside person inc. parents
Teaching staff
Non-teaching staff
5. Perpetrator's name
Pupil
Outside person inc. parents

Teaching staff
Non-teaching staff

Form A
Trinity St. Mary’s C. of E. P.S.

Date/time of incident

Ethnic origin

Gender M/F

Year group

OoOooO

Ethnic origin

Gender M/F

Year group

oooao

6. Type of incident (tick any that apply)

Verbal abuse O
Physical attack O
Ostracism O

7. Details of incident:

Written abuse
Damage
Threats

Abuse graffiti
Other

oono

oo

8. Witness(es):
0]

(ii)

(i)

9. Action taken:

Have parents of victim been informed?
Have parents of perpetrator been informed?

10. Record completed by:

11. Signature of designated member of SMT

12. Date

YES O
YES O

NO
NO

Once completed please forward a copy to the EMAS Manager at
Advisory and Inspection Service, PO Box 47, Chelmsford CM2 6WN.



St

Pupil/staff report sheet Trinity

Your name:

Your class/form Today’s date

Please tick the boxes as appropriate

| have: been called names O had something taken O
been called racist names O had things broken O
been pushed O been told to give things to someone O
been told I will be hit O been told to give money to someone O
been hit O had my work spoiled O
been kicked O been frightened by a group O

O

been threatened

When did this happen?

Has this happened before?

Have you told anyone at home?

Have you told anyone else?

Who have you told?

Do you wish to talk to a teacher/colleague about it?

Who would you like to talk to?

YES O NO
YES O NO
YES O NO
YES O NO

Once completed please forward a copy to the EMAS Manager at
Advisory and Inspection Service, PO Box 47, Chelmsford CM2 6WN.



Third party reportsheet Tri ni ty St. Mary’'s C. of

Your name:

Name of person being abused
(if known):

His/her class/form (if known):

Today’s date:

Please tick the boxes as appropriate

| have seen the being called names O having something taken O
Victim: being called racist names [ having things broken O
being pushed O being told to give things to someone O
being told they will be hit O being told to give money to someone [
being hit O having their work spoiled O
being kicked O being frightened by a group O
being threatened O
Anything else?
The 1 pupil O It happened: in class O
Perpetrator/s 2 pupils O on the field O
was/were: 3 pupils O in the playground O
more than 3 O in the corridor O
a boy or boys O in the toilets O
a girl or girls O in another part of the school O
both boys and O on the bus O
girls
on the way home O
somewhere else O
(please say where)
When did this happen?
Has this happened before? YES O NO O
Have you shared this with anyone else? YES O NO O
Who have you told?
Would you like to talk about the incident? YES O NO O

Who would you like to talk to?

Once completed please forward a copy to the EMAS Manager at
Advisory and Inspection Service, PO Box 47, Chelmsford CM2 6WN.



Summary form Trinity St. Mary'’'s

For staff use only

Record of action taken

Victim seen

Perpetrator seen

Parents contacted

Other action taken

Signed Date

Please place a copy of this form in the record file(s) of students involved
(victims and perpetrators)

of



Essex County Council — Learning Services Directorate

Racist incident monitoring form Form E
Autumn/Spring/Summer—-Ye ar  ......... ...

School: Trinity St. Mary’'s C. of E. Pr i ma DfESNo: 8813814 Total Number of Incidents:

S — Teaching staff N — Non-teaching staff F — Parent/Carer P - Pupil

Nature of incident Victim — ethnic origin Gender Yr | Perpetrator — ethnic origin Gender Yr
o < [
z o — s [} ® )
- 0] 0 = c Re) . — <) c o N — <)
AERERE: . g2 s B Ef 2 g2 ¢ - | g g 3
= |l< | < |06 o @ = S | =B c | 3 o) 5] o o = S| =B s |3 o ] o =
c | = c > | = o | £ |3 < |O | O 8 | & o | = | |9 o < |0 | O 8 | o | = | & 2 |G
2 8 o o S < T IS 5 9 | x | x | x S| o > | @ o 5 [ © = o | x x | x S| o > | @ [ 3 ® < l
2 2 E = o £ 0 = = ] [ [ =2 = c £ = £ = I = = = o =2 i~ c £ = = £ <
s |s|E|la|le|s |8 ||| |8|88 |8 |8 |3 |c|E|B|E|s|8|o|E|8 |8 |8 |8 | |s8|ZE|8|E€E|8 |5 |0
£E|>|2|<|F|lo|l<|O0O|O0 |2 |m|m|od|E|ada|la|O0O|F|O0O|L|=2]|>|2|o|md|m|E|a|ma|O0|F|O|=|L]|>
If ‘other’ columns used, please specify
Date:

Signature of Headteacher:

Please return this form including nil returns at the end of each term to EMAS Manager at Advisory and Inspection Service, PO Box 47, Chelmsford CM2 6WN.




Appendix H

Dealing with the perpetrators of racist incidents

Physical bullying or assault

Verbal abuse, including racist comments, ridiculing

another on the basis of their cultural practices,
derogatoryname-cal | i ng, insults

Racist graffiti

Incitement to other to behave in a racist way,

including attempts to recruit to racist organisations

and groups

Refusal to co-operate or work with others because of

their race, ethnic background, culture, religion or
language

Appendix |

Glossary of terms

Report to appropriate member of staff, who will
ensure the matter is dealt with in accordance with
school behaviour policy.

Complete Form A (copies held in school office).
Full report to the headteacher/ pastoral senior
manager.

Full report to parents/carers.

Report to police if assault constitutes a criminal
offence.

Members of staff must not ignore any form of verbal
racist abuse.

Report to appropriate member of staff, who will
ensure the matter is dealt with in accordance with
school behaviour policy.

Complete Form A (copies held in school office).
Explain fully to the perpetrator that verbal racist
abuse will not be accepted.

Persistent offenders must be referred to the
headteacher/ pastoral senior manager.

Report to police if abuse constitutes a criminal
offence.

All racist graffiti must be reported to the
headteacher/pastoral senior manager.

All racist graffiti must be removed immediately.

For each graffito, Form A (copies held in school
office) is to be completed.

Report to police if any graffito constitutes a criminal
offence.

Report to appropriate member of staff, who will
ensure the matter is dealt with in accordance with
school behaviour policy.

Complete Form A (copies held in school office).
Full report to the headteacher/ pastoral senior
manager.

Full report to parents/carers.

Take necessary action to prevent recurrence.
Report to police if activity constitutes a criminal
offence.

Report to appropriate member of staff, who will
ensure the matter is dealt with in accordance with
school policy.

Complete Form A (copies held in school office).
Full report to the headteacher/ pastoral senior
manager.

Full report to parents/carers.

Take necessary action to prevent recurrence.
Report to police if activity constitutes a criminal
offence.

The following is taken from Appendix B of ‘Tackling Racism and Promoting Multicultural Awareness', Essex CC 2001.

Black

Black is sometimes used as a general term for people of African, Caribbean, South Asian and other Asian origin. It
includes Caribbeans, Africans and others who wish to describe themselves as Black.

Ethnicity



Ethnicity refers to a person’s identification with a group which shares some or all of the same culture, lifestyle,
language, religion, nationality, geographical region and history. Everybody belongs to at least one ethnic group,
including, for example, the English, Irish, Scottish and Welsh. An individual’s ethnic identity is often complex, for
example, a person may be Scottish, Black and Roman Catholic.

Ethnic monitoring

The process of collecting and comparing data by ethnic group. In the school environment, ethnic monitoring might
cover attainment and progress, recruitment and promotion, behaviour, discipline and exclusion, attendance,
involvement in activities and the use of services, and parental involvement in the school.

Institutional racism

The Stephen Lawrence Inquiry report defines institutional racism as:
The collective failure of an organisation to provide an appropriate and professional service to people
because of their colour, culture or ethnic origin. It can be seen or detected in processes, attitudes and
behaviour which amount to discrimination through unwitting prejudice, ignorance, thoughtlessness and
racist stereotyping which disadvantage minority ethnic people.

Interculturalism
Interculturalism is to do with mutually enriching interactions between different cultural groups in ways that respect and
seek to maintain the distinct identity and integrity of the cultures involved.

Multiculturalism
Multiculturalism is about recognising the value and importance of diverse cultures and treating people from different
ethnic and cultural backgrounds as one’s equals.

Race

A term used to describe a class of people distinguished by their skin colour and other physical characteristics. There
is no scientific basis for the 19" century belief that people could be divided into four basic ‘races’ and that some were
superior to others.

Racial group
The Race Relations Act 1976 defines ‘racial group’ by race, colour, nationality (including citizenship) and ethnic or
national origin.

Racial harassment

The Commission for Racial Equality defines racial harassment as verbal or physical violence which includes attacks
on property as well as on the person, which is suffered by individuals or groups because of their colour, race,
nationality and ethnic or national origins, and where the victim believes that the perpetrator was acting on racial
grounds and/or there is evidence of racism.

Racial prejudice

Prejudice involves prejudging people on the basis of false assumptions or inadequate evidence. Racial prejudice,
which is usually negative, involves holding opinions or attitudes about people because of their racial or ethnic origin,
based on false assumptions or inadequate evidence.

Racial stereotyping

Racial stereotyping involves categorising a racial group based on knowledge or experience of the actions or
behaviour of a few people from that particular racial group. Racial stereotyping can be seen in views that certain
racial groups are ‘good at sport’ or ‘keep to themselves’.

Racism
The Stephen Lawrence Inquiry report defines racism as:
Conduct or words which advantage or disadvantage people because of their colour, culture or ethnic origin.
In its more subtle form it is as damaging as in it's more overt form.
Using this definition, Black, White or Asian people may be victims of racism. This definition of racism is consistent
with the Race Relations Act 1976. Some groups of people (for example, Black people, Asians, Gypsies and asylum
seekers) are much more likely to suffer racism. Racism is sometimes used to refer to the power relationship between
White people and Black people. The basis for this viewpoint is that most of the social, economic and political
decisions are made by White people and that these decisions may systematically disadvantage Black people. ‘Black’
is used politically in this context to unite people who are not White or who are likely to be subjected to racism (for
example, Jewish people).

Racist incident
The Stephen Lawrence Inquiry report defines a racist incident as:
Any incident which is perceived to be racist by the victim or any other person.

Travellers

The term ‘Traveller encompasses a number of different groups whose cultural heritage is traditionally nomadic. Many
Travellers now live in houses or on permanent caravan or mobile home sites. The term covers Gypsies and Irish
Travellers (who are recognised as racial groups under the Race Relations Act 1976), circus and fairground people,
bargees, and New Travellers.



